Best Practices of Technology I ntegration

Title A* Capital” ldea
Subject(s): Geography, higtory, math, and computer technology
Intended Grade Level: 8"

Description:

Thislesson is an extenson of, or preparation for, the annud fied trip to Washington, DC taken by the
8" grade class. In order to make connections of what they see and experience while in Washington, DC
with what they should know and appreciate of American higory, sudentswill research alandmark,
monument or building located in the city. Research should bein as much detail as possible, making each
student a“resident expert” for that structure. As a computer teacher, | developed this lesson to teach
technology skills (see “Benchmarks’ below), however, it could be a part of an American history course
instead (See “Benchmarks’ below).

In smdl groups students will creste a multimedia presentation (“HyperStudio®” or “ PowerPoint®”) to
demondtrate their knowledge and understanding of their investigaeted landmark, monument or building.
They will work to convince their audience that every American citizen should travel to Washington, DC
at least once. They will include portions of a spreadsheet and/or chart to provide convincing evidence
that the school fidld trip is an economica opportunity for sSudents to vist the nation’s capital, especialy
when subsequent trips may be unredlitic. (See next paragraph for spreadsheet information.)

Working in partnerships, students will investigate round trip airfare from “ your town” to the capital,
expenses for lodging, meals, and admission charges to sites of interest. With this gethered information,
sudents will congtruct a spreadshect itemizing dl the expenses for such atrip. The spreadsheet will
include functions and formulas to calculate averages, tota expenses per day, as well asthe grand total
for the entire trip. Students will create a chart to present a graphica representation of their calculated
data

In small groups students will design anew landmark or monument of an event/individua in American
history not represented in Washington, DC. (This portion of the lesson could easily be adapted to a
“home connection” or outside activity.)

Narrative:
Our Nation's capitd is aproud place filled with historica reminders of our heritage.
1 How and why do Americans take pride in Washington, DC?

2. Why do people from around the United States visit Washington, DC?
3. Why do people from other countries visit Washington, DC?
4. How do the landmarks and monument in this city reflect our rich heritage?
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5. What are the characterigtics that hold true for landmarks and monuments wherever they are

found?
6. What expenses need to be considered when planning artrip to the capital ?
7. Are there sgnificant eventsypersondities in American history for which there are no known

landmarks or monuments?

In order for sudentsto be truly successful with this lesson, they will be required to use higher order
thinking to: 1.) draw conclusions and make generdizations about their research in light of its historica
ggnificance and the nature/characterigtics of landmarks and monuments; 2.) synthesize their information
into anew whole; 3.) test their ideas for new monuments using established criteria. Deep knowledge of
specific historica events and persondities will be constructed on prior knowledge of family, locd and
gtate monuments and landmarks, aswell as of the concepts of county and state “seat of government.”
Opportunities to develop terminology, facts, and concepts will continue throughout the research phase,
but most assuredly in the congtruction of both the multimedia presentation and the monument prototype.

Since students will be engaged in interactive investigation and planning, there will be many opportunities
for substantive conver sation with peers. The teacher, acting as fadlitator, will meet with individuas,
partnerships and small groups to clarify, probe, support and encourage on-going diaog related to
Washington, DC, the “gold mine’ of hitoricd treasures. A connection to the world beyond the
classroomisthe basisfor this lesson. Students are encouraged to participate in the field trip to
Washington, DC. Unfortunately, even with financia assistance and scholarships, some students do not
get the opportunity to visit Washington, DC. Through this set of lesson activities, al sudents have the
opportunity to vigt the capitd, if only vicarioudy. As students discuss their assgnment requirements and
ideas for completing them, parents are drawn into the lesson. For those students who participate in this
learning during the first semester, enthusiasm for the expected trip grows and parents even volunteer to
chaperone. For those who participate in the lesson after the Washington trip, their experiences add
color and red life reactions to the presentations. Although no actua data collection has been made on
former sudents, there is a suspicion that family trips to the capitd city are more serioudy considered as
aresult of thefied trip and these activities.

This lesson is rich with technology integration. For example: a) gathering of information (CD-ROM
encyclopedia and the Internet) for the landmark/monument information, b.) crestion of an dectronic
gpreadsheet and related charts (graphs) and the Internet and/or telephone for gathering the required
data, c.) the multimedia presentation workup where students who are more comfortable in alinear
approach can use “Power Point®.” Others who are more nontlinear in thar thinking can do wel with
“HyperStudio®”. Enhancing these presentations with graphics, scanned or digitized photos (some of
which are taken by the students themsdlves), and the addition of gppropriate sound and animation are dl
techniques that can be incorporated into this phase of the lesson.

Building amodd of alandmark/monument provides students with the opportunity to synthesize
American higtory as recorded through landmarks and their understanding of them. It provides a setting
for teamwork in planning and implementing that plan through their congtruction. Authentic conflicts of
persondity and ideas bring about the need for resolution and problem solving skills. Also, there are
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countless opportunities for cregtive expresson and tapping multiple intelligences. Students with wesker
verba skills have an opportunity to shine through hands-on model building.

Curriculum Benchmarks:

MI.SOC.1.2.MS.1

Use narratives and graphic data to describe the settings of sgnificant events that shaped the
development of Michigan as a state and the United States as a nation during the eras prior to
Recongtruction.

MI.SOC.l1.2.MS.2
Identify and explain how individuasin history demondtrated good character and persond virtue.

MI1.SOC.1.3.MS.1
Use primary and secondary records to analyze sgnificant events that shaped the devel opment of
Michigan as a gate and the United States as a nation prior to the end of the era of Reconstruction.

MI.SOC.11.1.MS.1
Locate and describe the diverse places, cultures, and communities of mgor world regions.

MI.SOC.IV.1.MS.1
Use economic reasoning when comparing price, quaity and festures of goods and services.

MI1.SOC.IV.1.MS.3
Andyze the rdidbility of information when making economic decisons.

MI.SOC.IV.3.MS.1
Digtinguish between public and private goods usng contemporary examples.

MI1.SOC.IV.4.MS.4
Analyze how purchasers obtain information about goods and services from advertisng and other
SOUrces.

MI.SOC.V.1.MS.1

Locate and interpret information about the natura environments and cultures of countries using avariety
of primary and secondary sources and eectronic technologies, including computers and
telecommunications where appropriate.

MI.SOC.V.1.MS.2
Use traditiona and dectronic means to organize socid science information and to make maps, graphs,
and tables.

MI1.SOC.V.2.MS.2

Gather and andyze information using gppropriate information technol ogies to answer the question
posed.
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MI1.SOC.V.2.MS.3
Congtruct an answer to the question posed and support their answer with evidence.

MI.SOC.V.2.MS.4
Report the results of their investigation including procedures followed and possible dternative
conclusions.

TECHNOLOGY Curriculum Benchmarks:

I. Using and transferring: Content Standard 1: All students will use and transfer technologica knowledge
and illsfor liferoles.

Benchmark 2: Use technology to create a message that promotes a product/service.

[1. Using information technologies. Content Standard 2:

Benchmark 1: Demondrate skill using technologies to prepare, evauate and synthesize information
collected and stored.

Benchmark 3: Retrieve, communicate and input information usng atechnologica system.

[11. Apply appropriate technologies. Content Standard 3: All students will apply appropriate
technologies to critica thinking, creative expresson, and decision making skills.

Benchmark 2: Use technologies as tools for cregtive expressons and communication of idess.
Benchmark 3: Use severd technologica methods to perform a given task and andyze advantages and
disadvantages of each.

Benchmark 4: Use technologies to organize thoughtsin alogica process.

IV. Employing systematic approach: Content Standard 4: All students will employ a systematic
gpproach to technological solutions by using resources and processes to create, maintain and improve
products, systems and environments.

Benchmark 3: Use measurements of dimensions and capacity as criteriato produce and andyze
technological solutionsto problems.

Benchmark 7: Apply a systemétic gpproach to identify a current societal need that requires
technologies, determine and assess solutions, salect the best solutions, develop the product, process or
service that meets the need, and evaluate.

V. Applying Standards. Content Standard 5: All students will gpply ethical and legd sandardsin
planning, usng and evauating technologies.

Benchmark 3: Follow established guiddines and laws of privacy and ownership rdated to technology.
Benchmark 4: Understand and practice ethica and lega standards for technologies.
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M aterialsHar dwar e/Softwar e

- Computer cgpable of running software, logging onto the Internet, storing and retrieving data and
presentations.
LCD pand or projection device for designing spreadshest, teaching/reviewing the gpplication
program structures and commands, aswell as “sharing” presentations. (Thisisa“niceto have’, but
not an absolute necessity for success with thislesson.)
Application programs such as: Microsoft™ Word® and Exce®, Roger Wagner’'s HyperStudio®,
and/or Microsoft™ Power Point®.
Internet Access with Microsoft™ Internet Explorer®, or Netscape™ Navigator®.
A “Hot List” of stesthat have been pre-screened for appropriateness and relevant information for
landmarks, monuments and buildings in Washington, DC. (Classroom Connect has a unit caled
CyberTrips: Washington, DC, with many links to Sites that are gppropriate. The notebook resource
can be purchased for $50.00. Registration and user identification is needed. (See “Management
Folder” for some Sitesto consider.)
A source of pictures, photographs and/or clipart related to the specific monument, landmark,
building. (It isimportant that copyright laws be gtrictly upheld for graphics aswell astext.)

Detailed Timeline:

Teacher preparation time approximately three to four hours. It takestime to locate safe and
appropriate web sites for student research. (It is suggested that a“hot list” be crested to maximize
student efficiency while using the Internet.) Other teacher preparations would include procuring data
storage devices for student work — floppy disks, Zip™ disks, hard drive folders, sources of gppropriate
pictures/graphics. Familiarity with gpplication programs such as Word®, Excd®, PowerPoint®, and
HyperStudio® will vary from teacher to teacher. (Assistance from a knowledgeable colleague would be
atime saver.) Gathering materias to facilitate construction of new monument/landmark will depend on
whether this becomes an in-class or out-of- class project component.

Classtime for students. gpproximately two weeks — fifty minute class periods, if sudents do some
work outside of class. Time can be shortened if students work in teams for the entire project. Additiond
time will be needed for presentation to other groups (audiences). With students who have no
background in spreadsheet gpplication programs and/or multimedia applications, additiond time will be
needed to present (or have students “discover”) the characteristics and procedures of these programs.

Teacher Preparation:

1 The teacher should be familiar with the World Wide Web and be comfortable in saving Stesto
a“Hot Ligt.” She should test search engines to see which ones offer the most accurate and to
the point results in the event that some required data cannot be found el sewhere. (Ask Jeeves,
Google, Northern Light, dlow for greater specificity than does Y ahoo for example.)

2. The teacher must know how to use the multimedia program(s), including inserting graphics and
charts (from the spreadsheet). The teacher should have created a multimedia presentation in
order to anticipate problems, provide hints for success and determine required data. It isaso
reedily available asamode for sudents. (S'he should cregte afile for both presentation
programsiif the option on which one to use is|&ft to the students. In order to avoid the
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10.

11.

12.

“copycat-the-teacher’ s modd” syndrome, use a different topic — the object isfor sudentsto
understand that graphics and animation can enhance an otherwise “boring” report, and for
students to be crestive in their own way.) Know how to save word processing files astext files
if usng HyperStudio® and expecting students to copy and paste from notes created during
research.

The cregtion of a“Hot Ligt” for use with Internet searching will save lots of time and keep
students focused on thelr targets. Just turning students loose in search engines can be disastrous
if they are not familiar with the conventions of at least afew main search engines.

Decide on requirements for note taking — usng aword processing program such as
Microsoft™ Word®, on paper, or on note cards.

Check your high school English department head to see whether to use Modern Language
Association (MLA) or The American Psychologica Association (APA). Both have web sites
with the correct format for each type of ectronic citation.

If dl students are to use a Single computer in the classroom, the teacher should determine ahead
of time how students will save their spreadsheets and their presentations. Spreadsheets can
easly be stored on floppy disks, but HyperStudio® stacks can get very large with graphics and
animation. The same can be true with PowerPoint® dides. In these casesit is advisable to use
the hard drive or azip drive to Store these larger files. Security may be an issue that should be
planned for ahead of time. (Thisis a great opportunity to address the issues of privacy and
ethics. However, the integrity of students work needs to be preserved in the event that there
are sudents whaose philosophy is: “It's only wrong if one gets caught.” One way to ded with this
potentia problem isto provide adifferent disk for each group. Group and partnership files can
be stored on each disk. If using the hard drive or a zip disk, creating folders for groups and/or
partnerships and individuas can be helpful.

The teacher should be very familiar with the digtrict Technology Use Policy. If she will be
taking the students to a computer center, policies and procedures for use of equipment should
be reviewed and understood by dl involved in the project.

Prepare aligt of landmarks, monuments and government buildings in Washington, DC. (See
“Management Folder” for aproposed list.)

Make management decisons related to individua, partnership and teamwork components —
designated structures, random selection, students' choices. Decide aso whether a
landmark/monument/building is to be assgned, randomly sdected or chosen by students. If
more than one class will be working on this project at the same time, consider whether each
student must sdlect a different landmark, etc. or whether there can be duplications. If other
classeswill be acting as “audience,” the teacher might want to weigh the pros and cons of
having smilar/different landmarks overdl. (See “Management Folder” for some idess))

Create any management tools you want to help students keep track of responghilities. (Seefiles
in “Management Tools’ folder.

Rubrics shoud be created by the teacher (or by the students if they are accustomed to this
assessment gpproach) that target the main goa's and objectives of the lesson. (See
“Management Folder” for one.)

The teacher must know how to enter formulas and functions into a spreadsheet such as Excd,
aswell asto creste the actual design to show the expenses incurred on atrip to Washington,
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DC. She must be comfortable with manipulating the data— rearranging, formatting, copying,
deleting, and creating charts (graphs) from the spreadsheet data. The teacher should actualy
congtruct a spreadsheet prior to assgning one to students for smilar reasons as mentioned
above (#2). (Thisisagreat opportunity for caling on the expertise of an advanced computer
student from either the middle school or the high schoal, to act as “tutor” if the teacher needsto
learn this program in short order.)

13. Make decisgons on size, materids and requirements for sudents monument congtruction.
Decide whether thiswork will be donein class or as homework.

Prerequisite Student Skills:

1 Students should have research skills — note taking, bibliographic citations for texts and eectronic
media, vaidated sources.

2. Idedlly, students should have keyboard familiarity sufficient to enter data and type text
seamledy. (If moretimeis being spent hunting for desired keys, rather than on the deep
thinking of the content, perhaps designated “typists’ could be given this task.)

3. Students might have prior skill in spreadsheet congtruction and multimedia presentations. It
would be niceif they dready knew how about the power of these gpplication programs.
However, it can be learned quickly. Although these skills would certainly facilitete the main god
of learning about the capita of the US, it is possible to move aong with the technology learning
“as needed” for each leg of the project.

Activities/Procedures:

INTRODUCTION:

1. Discuss the anticipation of the classtrip to Washington, DC, (or the reactions of those who have
just returned from the trip).

2. Hlidt the characteristics of county seats, state capitals and capitas of countries. What smilarities
exig?

3. Reflect on the characterigtics of familiar landmarks, monuments and famous buildings within the
loca community, aswell aswithin the state. What do they tell the citizenry about the history of
these places? Test these characteristics againgt afew known structures within Washington, DC.
Make alist of these generdized characteridtics. (Thislist will need to be available for later use.
Some characteristics may be missng while others may not be as universd asfirs imagined so
changes can be made aong the way.)

4, If students have dready been to Washington, DC have them brainstorm as many landmarks,
monuments and government buildings they visted. (Severa cooperative-learning strategies can
be used for these types of activities—“Think, Pair, Share” and “Pair of Pairs’ aretwo.) Provide
the students with the prepared list created by the teacher and compare it with their results. If
students have not yet been to the capitd, their knowledge of steswill be alittle sparse and the
teacher’ slist can be presented immediately.

FIRST ACTIVITY:

1. Students select, or are assigned, a structure to research. Parameters are set for due dates, use
of the Internet, required information and the format for recording the data. (Time will depend on
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whether thisis an outsde of class assgnment or in class, whether there is one computer
available or many.) Students will be using the data to congtruct their multimedia presentations.
Cutting and pasting into PowerPoint® is seamless if usng Word® to record notes. In
HyperStudio®, notes should be saved astext files rather than Word® documents for ease of
transfer. (Here is an opportunity to reinforce the skill of pargphrasing and the zero tolerance for
plagiarizing, especialy when copy and paste are 0 easily accomplished.)

As students complete the research, they should be cresting a*“ credits lit” (bibliography) for the
sources of information. Students should cite these sources properly.

When research has been completed, review the list of characteristics common to landmarks.
Edit the list based on the discoveries sudents made through their research. (This edited list will
be used again for the fina product — a proposed design for a new landmark or monument.)
Students will view a sample multimedia presentation previoudy prepared by the teecher. (If it
was decided that students would have the option of using either program, they should view
sample presentations created through both applications. Use the same topic so students can see
the differencesin the two applications.)

Students plan their own presentation. Use of “ story-boarding” or mind mapping can help with
generating the components and arrangement of the presentation of student information. The plan
should be created on paper before using the computer, especidly if the number of computersis
limited. File cards are an effective way to plan, as each card represents a single dide (Power
Point®) or card (HyperStudio®) of the presentation. Students will be working in teams so that
each presentation will contain information on four or o landmarks. (Some of this preliminary
planning can be done outside of class to speed things dong.) Thisis aso an opportunity to
integrate written expression benchmarks from the language arts content area.

Although not prepared until the next activity, students should keep in mind that they will need to
insert data and/or a chart of expenses incurred when planning atrip to Washington, DC. They
will need to decide where this new information should appear. (Shifts can dways been made
during the edit stage.)

After presenting the set of rubricsto beused in ng the presentation, students use the
computer to create their multimedia presentation. (Students may aso have access to either or
both of these programs outside of the classroom, which would aso facilitate the need to
schedule computer time during class.)

It isimportant that the notion of saving files frequently is very a safe and sensible thing to do.
Additiondly, students should understand that graphics, animation and sound are added to a
multimedia presentation to enhance the viewer’ s understanding of the message, not to impress
someone on how “cool” this program can be.

SECOND ACTIVITY:

1.

A “Capitd” Idea

At this point, there is shift in the focus. Students will gain understanding of the time and effort it
takes to plan atrip to Washington, DC. (How and why do people from around the United
States visit Washington, DC? What expenses need to be consdered when planning atrip to the
capita?) Students need hands-on experience in building and using a Soreadsheet. Therefore, it
would be best if they could work in partnerships, rather than their team. Brainstorm the



consderations that go into atwo-day trip out of state — time, trangportation, lodging, food, tips,
souvenirs, and fees for tourigt attractions.

Students go on line to find information for the above consderations. They need to find three
quotes for each expense arealin order to get “averages’: 1.) airfares, (different airlines and/or
different consecutive days of the week), 2.) hotels, 3.) restaurants for medls, 4.) admission fees.
The use of the MapQuest web ste may provide some of thisinformation. When searching for
arfare, hotd and restaurant facilities, make sure your students understand that they are NOT to
make areservation or purchase tickets by giving their own or fake credit card information!
When dl the datais collected, students (with the help of the teacher as needed) will construct a
Spreadshest to display and calculate the data collected: 1.) enter appropriate field names and
labdsinto cdls, 2.) enter pricesinto adjacent cdlls; 3.) enter functions and formulas for
caculations. Save the spreadshest file. Example:

TRAVEL EXPENSES FOR WASHINGTON,

DC

EXPENSES. | [FIRST TRY | |[SECOND TRY| |THIRD TRY| |AVERAGE

Airfare =AVERAGE(C4:G4)

Restaurant

Breskfast =AVERAGE(C6:G6)

Lunch =AVERAGE(C7:G7)

Dinner =AVERAGE(C8:G8)

Hotel =AVERAGE(C9:G9)

Admisson =AVERAGE(C10:G10)

Miscdlaneous =AVERAGE(C11.G11)

TOTAL =SUM(C4:.C1| |[=SUM(E4:EL1l) | [=SUM(G4:G1| |=AVERAGE(C13.:G13)
1) 1)

1. Createalogical chart (graph) to graphicaly show expenses. Save thefile again so charts are
included.

THIRD ACTIVITY:

1.

2.
3.
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Import the chart and/or appropriate sections of the spreadsheet into the multimedia presentation
as planned.

Sdf-edit the presentation, using the rubric. (Peer-editing could dso beinitiated if desired.)
When the presentations are ready, share them with others. For example: the other teams within
the class, other classes, seventh graders who will be looking forward to the trip to Washington,
DC thefollowing year, the School Board and/or parent group who support the trip, senior
citizen group, or other community organizations. (Here is an opportunity to integrate language
arts benchmarks related to ora spesking.)



FOURTH ACTIVITY:

1.

2.

Once again theligt of characterigticsis reviewed and find editing takes place. Students will now
use those criteriato design and construct a new landmark or monument for Washington, DC.
Another brainstorming session takes place within the team. It makes sense to reconstruct the
teams at this point so that students have the opportunity to work with others whose landmarks
they are not as familiar with. (If there have been problems with the makeup of the team, this
restructuring is a nortaccusatory way of relieving that tenson.)

Students plan and construct their invented monument that portrays an event or honors a person
for which no recognition has been established. (Depending on the Stuation, students can work
ondl of thisactivity outsde of class. If it isdifficult for Sudents to get together on their own, this
could be an individua rather than a group project.) Remember that it can be considered an
extenson of the lesson if time, materials and logistics are too problematic.

Assessment / Evaluation:

Creation and application of the rubrics established at the start of this lesson should be applied a the end
of each activity section. Whether the teacher or the students and teacher together create the set of
rubrics, certain criteria need to be included. The rating scale can be flexible — four to Six point scale,
words, letters or numbers.

FIRST ACTIVITY:

1.

Using the requirements for information, students will review their data and evaduate their use of
time, the completeness of information, their paragphrasing techniques and their citations for the
“credits’ dide/card of their multimedia presentation.

a Checkligts, observations and students' written communication in the form of journa
entries or responses to sentence darters are effective means of assessment for these
types of activities. (Use the actud benchmarksto help formulate the contents for these
tools.)

b. Teachers should review student notes from web Stes to verify that requirements and
procedures were followed.

Students should assess their own performance as ateam player and analyze problems and

resolutions. Add a question of “what would Y OU do differently faced with the same or smilar

stuation?’ (This provides students with an opportunity to be problem solversandto actina
responsible way when confronted with discord.)

The teacher should meet with each group before they actually begin the creation of the

multimediafile. Asking clarifying questions can be mogt helpful, as sudents have to articulate

those fuzzy areas. Suggestions from the teacher are best made by means of this method rather
than making direct demands or suggestions. It is through these interactive sessions thet the
teacher and the students get a clear picture of their deep knowledge and their higher order
thinking. In these sessonsiit isimportant that everyone has equd time. (There are some excellent
cooperative learning structures that can be used to guarantee that it takes place — “Round

Robin” and “Chipsin the Middle’ are examples))
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Since eech individuad needs to demonstrate understanding, the idea of a*“group grade’ for
activitiesinvolving teams and partners needs to be carefully thought through by the teecher. It
makes little sense that a student be “rewarded” or “punished” due to the makeup of the group.
Unless you are prepared to defend your rationale to parents and students themsdlves, avoid this
predicament. Give individuas grades based on their contributions and understanding.

In their journds, or elsewhere, students should be required to answer the questions, “How and
why do Americans take pride in Washington, DC?“Why do people from other countries vigit
Washington, DC?“How do the landmarks and monuments in this city reflect our rich heritage?

SECOND ACTIVITY:

1.

Similar assessment tools can be applied for the work related to the spreadsheet also. Use
checkligts, journa entries, and group/individud interviews to determine the leve of
understanding of the purpose and commands employed in the spreadsheet congtruction. (See
technology benchmarks.)

Make sure that each student can explain the functions and formulas employed in the
cdculations. This can be accomplished by one partnership giving the explanation to another
partnership. A prepared set of questions could help guide these mini sessons. Students who
have difficulty answering them can be “tutored” to bring them up to speed.

It'sa thistime that a comparison should be made between the expenses from the spreadshed,
with the actua expenses from the school- sponsored trip. Students should be able to create a
“pros and cons’ list giving the advantages and disadvantages for each type of trip. Supporting
their opinion of which is*best” for them persondly, students can address the question of “What
expenses need to be considered when planning atrip to Washington, DC?’

THIRD ACTIVITY:

1.

2.

Students can congtruct a feedback form for audiences. (If presented to more than one group,
theinitia feedback can be used to polish the presentation prior to the next time.)

Checkligts based on language arts benchmarks, as well asthe other checklists previoudy used
will hdp focus students and reviewers atention on the underlying purposes of this multimedia
presentation, rather than on the “whistles and bells” included.

FOURTH ACTIVITY:

1.

2.
3.

Using the ligt of criteria needed to identify a structure as “landmark” or “monument,” sudents
will self assess and peer assess the created structures.

Usethelist of requirements for Sze and materials to evauate compliance,

Students should now discuss their views by addressing the questions. “What are the
characterigtics that hold true for landmarks and monuments wherever they are found?’ “How do
landmarks and monuments in Washington, DC reflect our rich heritage?

Follow-up Activities:

Besdes the ideas imbedded within this lesson for integration and home connection, another idea for
follow-up would be to contact state and federal congress persons and senators, making a proposal for
the establishment of their created landmark. Letters describing the structure, its historica significance
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and the reason for its establishment could be presented. Students could include pictures with their
letters. Actudly sending the letters would hopefully bring a least afew responses.

Submitted By:
Name: Ginny Nightingde
School Didrict: Stockbridge Community Schools
School: Stockbridge Middle School
Address: 305 W. Elizabeth S., Stockbridge, Michigan 49285
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